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CHAPTER I
fflTRODUCTION
RationsQ. e.—Coneern for the development and preparation of
the whole individual for life adjustment was manifested when the
early educators established the four broad objectives of education as
self-realization, human relationships, economic efficiency and civic
responsibility. From this beginning educators have sensed more and
more the need for giving recognition to human individuality, since
each pupil is unique in his background, ability, interests, moods and
problems as well as in other areas. Each student's differences have
a definite effect upon his learning and his social and emotional ad¬
justment. Thus, it has become necessary for the college not only to
recognize these differences and their accompanying problems and needs
among young people, but it must also provide a means for giving indi¬
vidual consideration to each youth as he attempts to meet the challeng
es and problems which are inherent in his total growth and development
The development of the college student encompasses more than
the academic and the intellectual aspects. It further entails the pro
gression of the whole personality and means whereby the individual can
be aided to advance to his fullest potential. This concern for the
total person should be the basis for the establishment of all student
1
2
personnel services at the college level.^
History reveals that man's search for understanding is obvious
in most healthy growing individuals] and the young people of today are
no exception. However, today's world is rapidly changing and many
choices and decisions must be made, without the established traditions
and without the rapidly diminishing models for behavior. These cir¬
cumstances tend to increase the problems and turmoil that many young
people undergo in their groping for a path to follow during their
developmental and learning experiences,2 To this point Leona Tyler
states:
... another element in the growing need for counseling
services in our time is the crumbling of the old certainties.
A grest many people no longer have the religious anchors that
use to hold them steady in times of crisis. . . Any counselor
is often confronted with the ferment produced by conflicting
values and beliefs.3
Rapid changes are also appearing in living and in vocations,
with knowledge accumulating faster than ever before, and it is out of
this seemingly chaotic and problematic background that youth are asked
to mold their individual life styles.
In order to bring about changes in the self which would aid
the individual in reaching his highest potential possible in all phases
of life, there must be pursued a knowledge of the self. One such pur-
^Bernard R. Black, "College Students* Development; Opportun¬
ities and Interferences," The Journal of College Student Personnel,
XVIII, No. 3 (1967), 1U8.
2Leonard L, Gibb, "Home Background and Self-Actualization At¬
tainment," The Jovimal of College Student Personnel, IX, No. 1 (I968), ii9.
3Leona E. Tyler, The Work of the Counselor (2nd ed.; New York:
McGraw-Hill Book Company, Inc,, 19^1), p« 57.
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suit involves the identification of the problems with which the self
must cope in its attempt to make the adjustments necessary for unin¬
hibited forward movement.
For the college freshmen adjustment from hometown high school
to the college campus is not always easy to make. Very often the
student is expected to adjust overnight, Bernard Black states;
The disappearance or changed form of controls, the loss
of support and lack of Immediate status of friends, the neces¬
sity of seeking new contacts, the heightened responsibility
and harder work, the bigger stakes involved, the lack of pur¬
pose, the need to assume new customs and mores, all place a
heavy emotional burden on the adolescent college student,!
These many concerns and problems with which the student is faced would
indicate a need for emotional support and guidance if he is to be in
any condition to benefit from his classroom experience, "Too few edu¬
cators realize that this, and not the need for training in leisure and
manners, is the problem faced by college student personnel workers,"2
It is a responsibility of the college student to strive to ob¬
tain harmony with reality and to organize his life successfully in
relation to social forces and demands. While some environmental con¬
ditions block development and the onward growth process, other environ¬
mental conditions encourage it. The needs of students and requirements
of social living are essential parts of the learning process. Students
do not come to college with a fully developed potentialj they come with
definite and observable limitations which are manifested through their
expressed problems and concerns.
^Black, 0£, cit,, p, l52.
2 Ibid
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Although the student personnel workers cannot determine the
individual's development nor alter its course greatly, they can guide
and aid the college student in meeting his own problems.
Evolution of the probleam.—Interest in conducting this partic¬
ular study was developed through the experiences gained while the
writer was assigned to Spelman College for internship in guidance and
counseling.
The growing concern for the underachiever at all levels of
educationj the increasing number of college drop-outs, especially
among the freshmen; and the mounting evidence of student problems and
unrest on college campuses around the country give evidence of the
necessity for greater understanding of the needs and concerns of the
young people today.
Contribution to educational knowledge,—It is felt that a study
of this type might prove especially beneficial to college student per¬
sonnel workers, faculty, and administrators in understanding the prob¬
lems of the high as well as the low achieving freshman students, K a
study of this type were able to provide college educators with some
insight into the magnitude and differences of the problems of the low
and high achievers, perhaps more effective measures could be adopted
through counseling, orientation programs, and other student personnel
services to assist the students who enter college in a greater reali¬
zation of their potentialities.
Statement of the problem,—The problem of this study was to
determine what problem areas are of concern to the freshman students
at Spelmcin College,
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Purpose of the study.—The general purpose of this study was to
test the following hypotheses:
1. College freshmen with low grade point averages express more
problems than do college freshmen with high grade point averages,
2, Specific problem areas of concern to college freshmen with
low grade point averages are different from problem areas expressed by
college freshmen with high grade point averages.
Definition of terms,—The following terms are here defined to
clarify their use in this study:
1, Low Achievers - Include those individuals who have a grade
point average of 1,5 and below,
2, High Achievers - Include those students who have a grade
point average of 2,5 and above.
3, Development - Implies the interaction of needs and situations
as a basis for future conditions and expectations.
Locale of the study.—-This study was conducted at Spelman Col¬
lege, a private predominantly Negro college for women located in the
city of Atlanta, Georgia, It had an enrollment of 850 students during
the 1967-68 school year.
Limitations of the study.—The limitations which were given
consideration are as follows:
1. The subjectivity and intuition of the subjects in responding
to the check list,
2. A stratified sampling of the freshman students will be in¬
cluded in this study, rather than the total freshman population.
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Description of subjects.—The subjects in this study were
freshman students enrolled at Spelman College during the 1967-68
school year, A stratified sample of sixty students was selected.
Thirty of these subjects were selected from the highest achieving
freshman students, and thirty were selected from the lowest achieving
freshman students. The total freshman class enrollment for this
period was 265,
Description of instruments,—The instrument used in collecting
the data for this s tudy was the Mooney Problem Check List, the college
form. It consists of a list of 330 items with 30 in each area of
troublesome problems which often face students in college. These prob¬
lems include:
1, Health and Physical Development
2, Finances, Living Conditions, and Employment
3, Social and Recreational Activities
U, Social-Psychological Relations
5, Personal-Psychological Relations
6, Courtship, Sex, and Marriage
7, Home and Family
8, Morals and Religion
9, Adjustment to College and Work
10, The Futiire: Vocational and Educational
11, Curriculum and Teaching Proced\ire
Method of research,—The method of research used in conducting
this study was the descriptive survey technique, utilizing the results
of the Mooney Pnablem Check List, The data were then statistically
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treated using a comparison of the means and i'isher’s "t".
Research procedure.—The purposes of this study were achieved
through the following procedural steps:
1. The related literature pertinent to this study was reviewed.
2. The proper authorities were consulted for permission to
conduct this study.
3. The cooperation of the Coordinator of the Counseling Pro¬
gram and the Registrar was arranged.
k- The necessary data and information to perform the study
were collected, organized, and interpreted around the eleven major
problem categories based on the results shown on the check lists.
The findings, conclusions, implications and recommendations
derived from the analysis and interpretation of the data were incor¬
porated into the final thesis report.
Survey of related literature.—A perusal of the related lit¬
erature indicates that a knowledge of the personal problems of students
is a prerequisite to effective teaching as well as to intelligent
counseling aind administration. Ifie literature further reveals that the
needs and personal problems of students affect their classroom per¬
formance and the quality of their academic learningj and because stu¬
dents are developing organisms they demand a personalized learning
experience if they are to profit from college.1
Ic. Gilbert Wrenn, Student Personnel Problems (New York:
Farrar and Rinehart, Inc,, T9ll2TT*"pT"B'I
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Research on the problems of youth reveals that the two terms
"needs'* aind "problems" are used frequently and very often interchange¬
ably. According to Wrenn "a need is a demand of the organism, whether
or not acknowledged or understood by the individual." A problem on
the other hand, "is something of which the individual is aware and
for which he has no immediate solution." There is no problem without
awareness. To this he adds that "a problem is the outward expression
or result of a need" or a symptom of some unmet need.^
Research data and subjective clinical evidence have determined
the basic problems of adolescents as being:
1. Einancipation from the home
2. Establishment of heterosexuality
3. The development of a sense of security—emotional, physical,
and economic
U. The establishment of status or acceptance among his fellows
3. Determination of a vocational goal
6. The development of a philosophy of life, the establishment
of a satisfying system of values and standards.^
Another classification of problems with which youth are pre¬
occupied which are not included in the above listing are: (1) Estab¬
lishing satisfactory relations with the opposite sex and (2) inte¬
grating the personality. Problem areas are usually overlapping and
occur as multiple rather than single problems.^
^C. Gilbert Wrenn, Student Personnel Work in College (New York:
The Ronald Press Company, 19^1), pp. 13-lii.
^Ibid., pp. 18-19.
3
Kate Hevner Mueller, Student Personnel Work In Higher Education
(Boston: Houghton Mifflin Company, 1961), p. 106.
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According to Baker "classroom problems often persist into
adulthood."! To this comment Mueller adds that in many respects
campus years are a continuation of adolescence,^ In a related trend
of thought Wrenn says:
... the high school and college have a joint re¬
sponsibility for meeting some of the adjustment needs of
new students.
. . . through a more realistic program of preparation
in the high schools much could be done to modify the severity
of many adjustments made by new students. These institutions
have definite obligations to those of their students who go
on to college,3
On this basis some research on the ndeds and problems of pre-college
students has been included.
Boys and girls are a product of their environment, thus they
bring with them to school all the problems, anxieties, prejudices,
insecurities, conflicts and concerns of the adult community. To be
added to these conflicts are the special problems of young people
who are trying to find their places as young adults in a complex,
rapidly changing culture. To facilitate learning these children must
be helped to study, think about, and to resolve their real problems.^
3-Harry J. Baker, Introduction to Exceptional Children (New
York: Appleton-Century-Crofts, 1953), pp. 3U9-351.
p
Mueller, op, cit., p. 102.
3wrenn, Student Personnel Problems, pp, 127-128.
^Miles E. Carey, "Looking at Teen-Age Problems," Journal of
Home Economics, XL (December, 19)48), 975’-576.
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A comparative study to determine whether there were significant
differences existing among overachieving, normal achieving and under¬
achieving high school seniors in (l) study habits, (2) personality
characteristics, and (3) personal problems was conducted by Daniel
Gawronski. The results showed that there are significant differences
between the overachievers and underachievers in the problem area of ad¬
justment to school work. There are no significant differences in per¬
sonal problems. In the area of generally troublesome problems, normal
achievers reported more problems than overachievers, Underachievers
were most reluctant to reveal their problems,1
The Mooney Problem Check List was used in a research study by
Viloa Stephens to determine the problem areas of two groups of stu¬
dents—problem pupils and non-problem pupils. The results showed that
the areas of Health and Physical Development, Self-Centered Concerns,
and Relations to People in General ranked the highest for the two groups.
The conclusions of this study were that these pupils were most concerned
with problems in the area of Health, Physical Development; School, Home,
and Family; Boy and Girl Relations; and Self-Centered Concerns.^
Sims, in a study of problem areas of high school students found
that these adolescents were not concerned about problems in connection
^Daniel Anthony Gawronski, "A Comparative Study of Differences
Existing Among Overachieving. Normal Achieving and Underachieving High
School Seniors," Dissertation Abstracts, XXV, No. 1 (I96I4.), 2777.
^Viloa E, Stephens, "A Comparison of a Group of Problan Pupils
With a Group of Non-Problem Pupils to Determine Tested Differences In
Intelligence and Achievement" (Unpublished Master's Thesis, School of
Education, Atlanta University, 1963), p. 85*
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•with their indi-vldual socio-economic status and least concerned about
problems in connection with social competence, enjoyment and happiness.^
Research on the problems and interests of the ninth grade class
in an Athens, Georgia, industrial school revealed manifest concern in
the following areas: Health and Physical Development; Courtship, Sex
and Marriage; Social-Psychological Relatons; the Future: Vocational,
Educational; Curriculum, sind Teaching Procedures, The conclusions
from these results were that students were concerned with the overall
problems that deal with emotional stability, personal freedom, whole¬
some family, and friendly relationship.2
Arthur Jones on theproblems aind needs of young people
states:
. . . modern social, economic, and industrial life has
produced situations of such complexity that individuals are
powerless to cope with them; the problems growing out of
these situations are so difficult and so completely involved
in the general social and economic life of the community and
the nation that the individual himself cannot solve them
alone,3
These concerns of youth have been categorized into the three
broad areas of home-centered problems, school-centered problems, and
community-centered problems. Many authors agree that a large number
^Lafar Dupree Sims, "A Study of the problems of the Pupils En¬
rolled in Glenwood High School, Winder, Georgia, 1955-56" (unpublished
Master's thesis. School of Education, Atlanta University, 1956), p. 191.
^Elizabeth G. King, "A Study of the Problems and Interests of
the Ninth Grade Class of the Athens High and Industrial School of
Athens, Georgia" (unpublished Master's thesis. School of Education,
Atlanta University, 19li9), p. 112.
3Arthur J. Jones, Principles of Guidance (lith ed.; New York:
McGraw-Hill Book Company, Inc., 1951), p. 57.
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of student problems originate in the home, McDaniel describes home-
centered problems as consisting of parental pressure for achievement,
premature demands, sibling rivalry, parental rejection, emotional
climate at home, over-dependence, overwork and exploitation. Absence
of parental warmth can also be added to this list as one of the most
common basic causes of children's problems.
The school-centered problems are related to the initial ad¬
justment to school for beginners, individual and group difficulties,
attitudes toward discipline as manifested by teachers, and the adjust¬
ment of students to high school.
The community-centered problems involve the class and caste
concepts of our society based on economics, race, and religion,^
Much has been said about the socio-economic and racial concerns, but
the results of a study based on the Mooney Check List revealed that
the area of morals and religion were of less concern to young people
than any of the other areas included. The author's conclusions of
this study are that "young people are not conscious of problems in
these areas because they have little sense of moral obligation and
little restraint,"2
Ihe adjustment from a hometown high school to a college campus
is not always easy to make. This change from high school and home
is a sharp one, and without the steadying and encouraging influences
of a parent or a friend a student may not be successful in meeting
1
Henry B, McDaniel, Guidance in the Modern School (New York;
Holt, Rinehart and Winston, 1956), pp, 85-91,
2
Jones, op» cit», p, 31»
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the standards of academic -work or social living necessary for continued
existence in the college community.
On the newcomer to the college campus. Priest has the follovd.ng
comments to make;
Regardless of whether a student enrolls in a junior
college, a senior college, a big university or a small private
college, his first two years are the maturing years. It is
here that one learns to live in close proximity with people
outside of the immediate family circle. In this setting,
one's own views become important, whether in the classroom,
on a campus bench, the boarding house, or the sorority house.
The transition from adolescence to adiUthood is usually com¬
pleted during these years,^
On the campus the original needs and concerns of students multiply
rapidly, and the results are genuine conflicts and problems.
College freshmen are immediately faced with the need for ad¬
justment to college domitory or group living. This very often in¬
volves rooming with a total stranger, becoming accustomed to standar¬
dized meals, and adapting to either new freedoms and independence or
close authoritarian supervision in observing the regulations of the
particular college, depending upon the individual's home background.
The new student also has the problem of judicious budgeting of time
for work, study, classes, and extra-c-urricular activities. Few young
people entering college for the first time have clearly identified
educational goals and career objectives. Thus they are confronted
with uncertainties about their ability for various areas of concen¬
tration, about scholastic requirements for the different curriculums,
about regulations for registering, and many other similar matters.
Bill J, Priest, "The First Two Years," The Intercollegian ,
LXXXIV, No. 1 (1966), 5.
To these specific concerns are added the problems of general orien¬
tation to the new setting—locating and determining how to use the
library; finding the other facilities provided for student use; seeking
information about activities and deciding the proper level of partici¬
pation in political or quasi-political campus movements; forming new
friendships; and a host of other matters which must be met and resolved.
Under the auspices of Penney and Buckles a pilot study of
student concerns and sources of assistance was undertaken among the
undergraduates at Boston University in the spring of 1961;. A matching
questionnaire which dealt with the frequency and seriousness of problems
was used. The particular resources consulted for help and the assis¬
tance received were also indicated. The findings of this study re¬
vealed that the students' greatest concerns were academic adjustment
to college life, scholastic difficulties, financial, vocational and emo¬
tional problems. The results also showed that resources for easily re¬
solving these difficulties were quite inadequate, especially in the
areas of scholastic and financial matters,^
In order for those, who are concerned with the education of
college students, to be able to make rational and effective decisions,
they must have an understanding of those factors closely related to
student behavior. In an attempt to help provide this information,
Clough conducted an investigation to test the following hypothesis:
that the personality traits most helpful in the understanding and pre¬
diction of female academic achievement are subsumed in the areas of
^James F. Penney and Delora E. Buckles, "Student Needs and
Services on an Urban Campus," The Journal of College Student Per¬
sonnel, No, 3 (1966), 189.
15
home, anxiety, autonomy, ego, hostility, orientation and school.
The conclusions made from thisstudy are as follows:
1, Home - High achieving students perceived themselves as
active participating members of homes that allowed them
to ejqjlore a wide range of behaviors and evaluate the
results of these actions with parental guidance,
2, Anxiety - Variety of anxiety rather than a degree of an¬
xiety was found to separate levels of achievement,
3, Autonomy - Those who indicated they were independent,
self-actualizers, and who based decisions for projected
behavior on strong personal convictions were the higher
achievers,
i|. Ego - Low achievers tend to lack the ability to candidly
criticize themselves or make decisions based on objective
fact. Their difficulty in testing reality leads to
greater reliance on preaccepted solutions, prejudices and
more rigid responses,
5, Hostility - The student who is less inclined to feel
threatened by others and who has little concern for re¬
taliation or the punishment of others tends to achieve
the better grade averages in college,
6, Orientation - High achievers in the college populations
studied have a more precise knowledge of the location of
self-relative to landmarks in the environment. Presum¬
ably, because they know where they are they can direct
themselves to where they would like to go with more
facility.
Quantitative differences in earned grade averages correspond with
differences in personality characteristics, and modes of perceiving
the self and the environment as revealed through student responses cor¬
respond to the personality test results,^
An exploration of the psychological needs of Negro students and
the pressure exerted on them by the psychological environment of a Negro
^L. Bradley Clough, "A Factor Analysis of Variables Related to
Female College Achievement," Dissertation Abstracts, XXIV, No, 9 (1966),
5221,
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college was the purpose for a study conducted by Brewer, The results
of this study indicate that Negro students have strong dependency needs
and weaJc intellectual and impulse expression needs; and among the de¬
pendency needs the strongest ones are abasement, deference and order,^
In another study dealing with Negro students. Smith makes the
statement that three assumptions can be made about many Negro students
who enroll in college;
1, Their academic backgrounds may be in some way impaired,
2, Their social e3p)ressions have been restricted to a sub¬
culture in which habits may have been acquired by rules
different from those of the prevailing culture,
3, Once admitted, they are capable of performing at a level
indicative of the respect, dignity, and standards of the
college.
Because of these factors he further states that one of the most impor¬
tant needs of these minority-group students is time in which to gain
experience, to reaffirm faith in their own continued development, and
to close the gap in learning.
In a study which he conducted based on these assumptions, six
hundred freshman students who attended North Carolina College at Durham
in 1961 were used. The data were based on the scores from two tests
administered during orientation—the Scholastic Aptitute Test and The
Adjustment Inventory, and on the academic grades from their first
semester in college. Evidence from this research indicates that the
problem which seemed most troublesome to these students was the feeling
June Harden Brewer, "An Ecological Study of the Psychological
Environment of a Negro College and the Personality Needs of its Stu¬
dents," Dissertation Abstracts, XXIV, No, 7 (1961;), 2777,
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of economic deprivation. The problem of second greatest frequency was
the critical over-sensitive attitude toward people, Ihe third and fourth
were matters of health and home adjustment. The probation students gave
indications of difficulties in the area of emotional instability. Con¬
sidering all of the factors involved in this study, implications are
that concern with personal problems is a hindrance to the academic
success of these students; and there is reason to believe that many
probation students are capable of achieving success equal to that of
the average student.^
Educators who examined the college campus in 1965 found that
student problems were significantly different from those of previous
years. It is Butler's belief that the many problems involved in
today's student revolt for freedoms are "merely expressions of be¬
havior which one sees as our youth search and grope for self-direction."
The problems of sex, alcohol, agression, testing the limits, etc., are
symptoms of true concerns related to youth's search for self-identi¬
fications. ^
Adding an additional comment on the matter of sex among college
students. Gross states:
The realm of sexual behavior and ethics is of critical
importance to young people. It is widely reported that many
youths are ignorant of accurate information about sex and
contraception, and confused about appropriate standards for
sexual expression. Sexual exploitation by youth of one another
^Paul M. Smith, "Some Implications for Freshmen Orientation
Activities with Negro College Students," The Journal of College Student
Personnel, V, No. 3 (196U), 176-178.
^William R. Butler, "Student Revolt for Freedoms," The Journal
of College Student Personnel, VI, No, 6 (1965), 3214.-330.
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is a common phenomenon. The emotional problems in -which sex
is a prominent theme are familiar to college counselors and
psychologists. Out-of-wedlock pregnancy and venereal disease
are two ob-vious problems associated with youthful sexual
acti-vity. These represent some of the difficulties youth
have in confinning a sex role identification and working out
fulfilling relationships with the opposite sex. The extent
to which these difficulties distract from benefitting fully
from the intellectual and academic activities of the college
would, for some, justify the attention of educators,1
The problem of student pressures has been present for some time
and probably will be for a long time to come. At the time he enters
college, the average American youngster has been shaped by a rather
narrowly defined set of values, many of which will conflict with the
prevailing values of the university tradition, Bevan implies that
this conflict can be described as "concern for the realm of ideas"
versus "concern for material security and social status," This con¬
flict manifests itself in a student's pre-occupation with grades and
meeting formal requirements for degrees. The concern for material
and social matters seems to have increased, in spite of the fact that
we are now li-ving in an age of relative affluence, A major aspect
in the induction of pressures are parents—they often press, unrealis¬
tically for grades, and at the time urge their children into social
positions and status among the other students,^
^Stanley J, Gross, "Student Sexual Expression," The Journal of
College Student Personnel, IX, No, 1 (1968), 11,
William Bevan, "The University Climate and the Problem of
Student Pressures," The Journal of College Student Personnel, VI, No, 6
(1965), 3U3-3U7.
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To the pressures defined here Kaiser adds another list of
tasks and issues about which students must make compatible choices,
all of which are "supercharged with the feeling that time is running
out •"








9. Religious patterns10,Culturally induced delays^
Even though these issues are listed as decisions which must be met, they
are matters which can pose problems to young people as they seek to
arrive at adequate decisions.
For a different focus on the college student, John Girdner
points out that, '"the big change for college students is not new aca¬
demic work, not a new physical environment, and not new friends and
enemies, but a new world, the world of adult independence, the adult
^Richard Kaiser, "Student Needs and Orientation Directors'
Aspirations," The Journal of College Student Personnel, VI (I96U),
102.
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approach to ideas, to things, and to people."'1
Student needs are not discreet entities, but rather are
functionally interrelated. In a survey of 1,3^0 new freshmen made
during the summer preceding their first semester at college, the
major concerns found by Moser were:
1. Seventy-five per cent were anxious over their ability to
pass college work.
2. Fifty per cent were worried about course selections.
3. Forty-seven per cent were concerned about the friendliness
of college teachers,
I4, Thirty-seven and five tenths per cent were concerned over
their ability to make friends.
3. Twenty-nine per cent were anxious over getting desirable
roommates.2
Concerning the significant relationship between adequate ad¬
justment for college freshmen and future achievement, Wrenn makes the
following statement:
. , . For each student the first few months in a college,
whether as a freshman or a transfer from another college, us¬
ually determine the entire pattern of later achievement in the
institution, . . . The early establishment of adequate habits
of work, the entrance into a curriculum that is suited to the
student's capacities and objectives, the establishment of
healthy attitudes toward the institution, courses, faculty
and colleagues, and the early development of a sense of achieve¬
ment and of status of "belongingness" in the institution—all
are influential in determining how well the student gets started
^College Admissions: The Student From School to College, 1957,
cited by Bernard R. Black, "Student Needs and Orientation Directors'
Aspirations," The Journal of College Student Personnel (December, 196li),
102.
p
^Colleges and Universities, Vol. XXX, cited by Bernard R.
Black, "Student Needs and Orientation Directors' Aspirations," The
Journal of College Student Personnel, VI, No. 2 (1961;), 102.
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and makes progress.
Unless the problems of goals, attitudes, habits of work
and social adjustment are given effective consideration, the
intellectual achievement of the student will suffer,1
In an attempt to meet the needs of young people as manifested
by the many problems they must encounter as they seek identity, auto¬
nomy, and successful and satisfactory adjustment and acceptance first
to college life and then into the adult world, the student personnel
services have been initiated. However, Thom states that "There is no
solution to all of life's manifold problems, and it is doubtless if
one will ever be revealed to us,"2 Thus every student personnel
worker will find himself wrestling with this dilemma.
renn. Student Personnel Problems, pp, 129-130,
2
Douglass A, Thom, Normal Youth and Its Everyday Problems
(New York: Appleton-Century-Crofts Company, 1932), p, ^ii.
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Introductory statement.—This study was designed to deter¬
mine what problem areas are of concern to the freshman students en¬
rolled at Spelman College, A comparison was made of the problem
areas of the high achieving college freshmen and the low achieving
college freshmen. The high achievers were those students who had
earned a grade point average of 2,5 and above. The low achievers
were those students who had earned a grade point average of 1,5 and
below. These two groups were designated for the piirpose of compari¬
son in conducting this study. The groups were determined on the basis
of the grade point averages of the students involved for the first
semester of the 1967-1968 school year. In order to achieve the objec¬
tive of this study, two hypotheses were tested:
1, College freshmen with low grade point averages ejq^ress
more problems than do college freshmen with high grade point averages,
2, Specific problem areas of concern to college freshmen with
low grade point averages are different from problem areas expressed
by college freshmen with high grade point averages.
The principal source of data used in this study as a basis of
testing these hypotheses was the results of the Mooney Problem Check
List which was administered to the freshmen students enrolled at
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Spelraan College during the 1967-1968 school year. The two hypotheses
were tested statistically. The difference between the means was tested
for significance using Fisher's "t,"
The eleven problem areas considered in this study were those
included in the college form of the Mooney Problem Check List, namely.
Health and Physical Development; Finances, Living Conditions, and
Qnployment; Social and Recreational Activities; Social-Psychological
Relations; Personal-Psychological Relations; Courtship, Sex, and
Marriage; Home and Family; Morals and Religion; Adjustment to College
and Work; The Future: Vocational and Educational; and Curriculum
and Teaching Procedure,
This information is presented in appropriate tables and ana¬
lyzed and interpreted in the remaining sections of this chapter.
The presentation, analysis and interpretation of the data in
this study is as follows;
1, The framework for the treatment of the data will be the
eleven problem areas indicated above, and vjill be presented in that
order,
2, The data in the eleven problem areas will be treated as
follows:
a. A table of comparison for testing each of the hypo¬
theses will be presented,
b. Each table will be followed by an analysis and inter¬
pretation of the data presented in it.
2h
The final chapter of the thesis will be concerned with the
summary of the findings of the study, with the implications to be
derived from it, with the conclusions based on the findings, toge¬
ther with the recommendations to be made from the interpretation of
the data,
A comparison of the number of problems which are troubling
students.—The data presented in Table 1, page 25, give a comparison
of the number of problems experienced by the high achievers and low
achievers of the 60 freshman students who participated in this study.
The results of this research show that there is no significant dif¬
ference in the number of problems experienced by the high achievers
and the low achievers. Therefore, the hypothesis, that college fresh¬
men with low grade point averages express more problems than do college
freshmen with high grade point averages is rejected.
The data included in Table 1 reveal the following information:
In five of the problem areas the low achievers did register more prob¬
lems. In the area of Health and Physical Development the low achievers
registered 132 responses as compared to the 102 responses by the high
achievers; in the area of Personal-Psychological Relations the low
achievers registered 183 responses as compared to the l57 responses
by the high achievers; in the area of Adjustment to College Work the
low achievers registered 278 responses as compared to the l85 responses
from the high achievers; in the area of the Future: Vocational and Edu¬
cational the low achievers registered 127 responses as compared to the
122 responses by the high achievers; and in the area of Curriculum and
Teaching Procedure the low achievers registered 138 responses as com-
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TABLE 1
TABLE OF COMPARISON OF THE NUMBER OF PROBLEMS
EXPERIENCED BY EACH GROUP
Responses of High and Low Achievers
Specific Problem Areas High Achievers
Low Achievers
Number Rank Number Rank
Health and Physical
Development 102 10 132 h
Finances, Living Conditions
and Einployment 98 11 90 10
Social and Recreational
Activities 191 1 107 6
Social-Psychological
Relations lUl h 96 8
Personal-Psychological
Relations 157 3 183 2
Courtship, Sex and Marriage 108 8 19 11
Home and Family 108 9 93 9
Morals and Religion 119 6 102 7
Adjustment to College Work 185 2 278 1
The Future; Vocational
and Educational 122 5 127 5
Curriculum and Teaching
Procedure 106 9 138 3
Total 1,U37 1,U25
Notes: The mean number of responses for each member of each group are
as follows;
High Achievers - hi*9
Low Achievers - U7.5
Fisher's t test of significance yields a score of ,007. This
score indicates that there is no significant difference in the total
number of problems expressed by the high achievers and low achievers.
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pared to the 106 responses made by the high achievers.
The low achieving group experienced the greatest number of
problems in the academic and educational areas. The fact that they
experienced difficulties in these a'eas could be a factor in their re¬
ceiving low grades. It could also be an indication of poor academic
backgrounds as well as uncertain educational and vocational aims and
objectives. Since the area of Health and Physical Development received
a larger number of responses among the low achievers than the high
achievers, this could suggest that ill health might be another reason
for low achievement.
The data which have been presented here indicate that the low
achievers do experience more problems than the high achievers in the
five areas of Health and Physical Development, Personal-Psychological
Relations, Adjustment to College and Vjork, The Future: Vocational and
Educational, and Curriculum and Teaching Procediire. A further grouping
of these areas would reveal that the greatest number of problems ex¬
perienced by the low achievers were those involving physical and men¬
tal health and academic concerns,
A comparison of the problem areas showing the smallest number
of concerns is as follows: For the low achievers the area of Court¬
ship, Sex, and Marriage received the smallest number of responses, 79,
as compared to the high achievers with 108 responses. In the next
lowest area. Finances, Living Conditions, and Einployment received 90
responses from the low group as compared to the high group with 98 res¬
ponses, The next lowest area for the low achievers was Home and Family
with 93 responses, as compared with 108 responses for the high group.
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The area of Social-Psychological Relations recrived 96 responses from
the low group, as compared with the II4I responses received from the
high group. The Morals and Religion area received 102 responses from
the low achievers while the high achievers registered 119 responses.
The final area of concern where the low achievers registered fewer
problems than the high achievers was the area of Social and Recreational
Activities where they registered 107 responses as compared to the 191
responses by the high achievers.
From the data presented here, the assumption might be made that
because the low achievers are so concerned with the academic phase of
their college experience they have not given full consideration to the
other aspects of their college life.
The data presented above show that the lovj achievers expressed
less concern in the following areas than did the high achievers;
Courtship, Sex and Marriage; Finances, Living Conditions and Sinployment;
Home and Family; Social-Psychological Relations; and Social and Recre¬
ational Activities, From this information it would appear that the low
achievers are leas concerned about social and financial matters than
the high achievers.
A comparison of kinds of problems which are troubling students.—
The data in Table 2, page 28, permit a comparison of the kinds of prob¬
lems experienced by the high achievers and low achievers of the 60
freshman students used in this study. These results show that there
were no significant differences in any of the eleven areas included,
between the means of the high achievers and the means of the low achievers
in the different types of problems which they perceive themselves as
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TABLE 2
A TABLE OF COI^PARISON OF KINDS OF PROBLEI'^S
EXPERIENCED BY EACH GROUP
Specific Problem
Areas































Home and Family 3.60 3.10
.10
significance















experiencing. Therefore, the hypothesis, that specific problem areas
of concern to college freshmen with low grade point averages are dif¬
ferent from problem areas expressed by college freshmen with high grade
point averages, could be rejected.
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In identifying the problem areas of greatest concern to the
low achievers, it was found that the area of Adjustment to College had
the highest mean of 9.26. fhe second closest ranking area was that of
Personal-Psychological Relations with a mean of 6.1, '■'•he next three
areas with the highest means were Curriculum and '•'■’eaching Procedures with
a mean of U.6; Health and Physical Development with a mean of and
the Future: Vocational and Educational with a mean of Ii.23. The prob¬
lem areas of least concern to this group were Courtship, Sex, and
Marriage having a mean of 2.63; Finances, Living Conditions, and Em¬
ployment having a mean of 3.00; Home and Family with a mean of 3.1;
Social-Psychological Relations with a mean of 3.2; Morals and Religion
with a mean of 3.U; and Social and Recreational Activities with a mean
of 3.56.
The kinds of problems of greatest concern to the low achievers
are those of an educational and academic nature and -ftiose related to
physical and mental health. It could be that the physical problems are
a result of the anxiety and fears experienced by this group because of
their poor academic performance. On the other hand in some cases poor
performance could be because of a weak physical condition.
Among the low achievers, the one area of greatest concern to
them is that of Adjustment to College and Work, while this area stands
second among the high achievers with a considerably lower average for
the high group than for the low group. In the high achieving group,
the problem area of Social and Recreational Activities had the highest
mean number of responses.
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Of those problem areas registering the greatest difference in
responses for the high achievers. Social and Recreational Activities
had the highest mean -with 6.36; Adjustment to College and Work was
second highest with a mean of 6,l6; Personal-Psychological Relations
had the third highest mean of 5«23j Social-Psychological Relations
received the fourth highest mean of U.7; and the fifth area was The
Future; Vocational and Educational with a mean of Ii.06.
The kinds of problems experienced by high achievers which
differ most markedly from low achievers, are those problem areas of
a social, psychological and academic adjustment nature. This could be
an indication that high achievers concentrate most of their time and
effort on studying and preparing their course work, thus they feel a
need for more social and recreational activities and experiences.
Of the areas rated fairly low. Morals and Religion had the
highest mean of 3*96; the areas of Courtship, Sex, and Marriage and
Home and Family both had a mean of 3.6^ and Teaching and Curriculum
Procedure had the next highest mean of 3.53. The two areas having the
lowest means were Finances, LiAdng Conditions, and Employment, with a
mean of and Health and Physical Development with a mean of 3.26.
The mean difference between the problem areas presented above
is quite small. Since these areas center mainly around home, family
and finances, the related data would indicate that these groups are
from a relatively homogeneous background.
It is apparent from the information presented on the kinds
of problems experienced by the high group that their chief concerns
are those centering around adjustment to social and recreational demands
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and adjustment to college work.
A listing of the problems by areas expressed exclusively by
the low group and those expressed exclusively by the high group will
be presented here. This data has been taken from the ten items in
each problem area hairing the greatest frequency.
In the area of Health and Physical Development the high achiev¬
ers expressed problems of not getting enough exercise; too tall; and
not getting enough outdoor air and sunshine. The problems expressed
by the low achievers which were not expressed by the high achievers
were: not as strong and healthy as I should be; frequent colds;
and frequent headaches. For the most part the responses indicated
by the high group could imply that they spend most of their time
at study, thus eliminating adequate time for exercise and outdoor
relaxation. The problem of height appears to have no relevance to any
particular group. The responses of the low group would indicate that
they experienced more ill health which could be due to faulty health
habits and practices.
The concerns expressed by the high group in the area of Finances,
Living Conditions, and £inployment which were not expressed by the low
group were having less money than my friends and no steady income. The
concerns expressed by the low group were: not getting satisfactory
diet cind going through school on too little money. The lack of money
seems to be the major concern of the high achievers while the low
achievers express concern for their diet as well as a shortage of money.
The high achievers expressed the following problems in the
area of Social and Recreational Activities: too few student activities;
too little social life; trouble in keeping a conversation going; and not
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living a well-rounded life. The low achievers e^qjressed the problems
of too little time to myself; boring week ends; wanting more worthwhile
discussions with people; and too little chance to enjoy radio and tele¬
vision, The high achievers here seem to be implying that they are ex¬
periencing a need for the development of social competencies while the
low achievers appear to be concerned mainly with insufficient activity
and entertainment.
The problems checked in the area of Social-Psychological Rela¬
tions by the high group that were different from the low group were:
wanting a more pleasing personality; worrying how I impress people;
lacking leadership ability; and being ill at ease with other people.
The low group checked the following items not checked by the high group
being watched by other people; being stubborn or obstinate; hurting
other people's feelings; and speaking or acting without thinking. The
responses registered here by the high group would indicate that they
are concerned about their social inadequacies. The low group responses
indicate that they have a lack of concern for other people and they are
self conscious and insecure.
In the area of Personal-Psychological Relations the high achiev
ers checked, too many personal problems; unhappy too much of the time;
and having a certain nervous habit. The low achievers checked failing
in so many things I try; getting excited too easily; and not taking
things seriously enough. The responses here indicate that the high
group is preoccupied with their state of being, while the low group
registered greater concern for the actions of the self.
The problems checked by the high achievers not checked by the
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low achievers in the area of Courtship, Sex, and Marriage were: not
meeting anyone I like to date; in love with someone of a different
race or religion; loving someone who doesn't love me; wondering if I
really know my prospective mate; and wondering how far to go with the
opposite sex. The items checked by the high achievers not checked by
the low achievers were: afraid of losing the one I love; deciding
whether to become engaged; wondering if my marriage will succeed; having
to wait too long to get married; and no suitable places to go on dates.
The high group seems to be concerned about their social decorm with
the opposite sex. The low group appears to be insecure in their re¬
lationships with the opposite sex and unsure about what future course
they should take. The feeling of no suitable places to go could be an
indication of their social inadequacies which would cause them to seek
places of entertainment rather than wholesome personal-social activities.
The problems concerning the high achievers in the area of Home
and Family were: mother; being criticized by my parents; and \inable to
discuss certain problems at home. The problems concerning the low
achievers were: wanting love and affection; irritated by habits of
a member of my family; and parents making too many decisions for me.
The problems experienced by the high group would suggest that there
is a need for communication and parental understanding in their homes.
The problems expressed by the low group would indicate that parental
affection is lacking and that their parents are over protective.
The problems expressed by the high group in the area of Morals
and Religion were: sometimes lying without meaning to; wanting to
understand more about the Bible; and having a certain bad habit. The
3h
problems expressed exclusively by the low group were: don't know what
to believe about Godj doubting the value of worship and prayerj and
parents old-fashioned in their ideas. The indication here is that the
high achievers were experiencing guilt feelings and were curious about
Religion and the Bible, Among the low achievers there seems to be an
uncertainty about the worth and value of religion and a conflict with
parental values. The high achievers expressed the following concerns
which were not expressed by the low group in the area of The Future:
Vocational and Educational: needing information about occupations;
choosing best courses to prepare for a job; wanting part-time experience
in my field; needing to decide on an occupation; wanting advice on
the next step after college; and needing to plan ahead for the future.
The problems expressed by the low achievers not expressed by the high
achievers were: purpose in going to college not clear; wanting to
change to another college; wondering whether further education is worth-
vjhile; wanting to quit college; deciding whether to leave college for
a job; and not knowing where I belong in the world. In this area the
problems expressed by the high achievers seem to imply a positive
search for answers as they plan for their educational and vocational
future, while the low group responses indicate an uncertainty about
future aims and objectives.
The high achievers expressed the following concerns in the area
of Adjustment to College (School) Work: slow in reading and not plan¬
ning my work ahead, Ihe concerns expressed by the low achievers were:
getting low grades and poor memory. These expressed problems by the
high group would suggest that they are concerned about the causes for
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their problems in this area, -while the low group is concerned about
the end result which is the grades and their reason for recei-vlng them.
The only different item checked by the high achievers in the
area of Curriculum and Teaching Procedure was campus activities poorly
coordinated. The only item checked by the low achievers not checked
by the high achievers was campus lacking in recreational facilities.
The problems expressed in this area would indicate that the high
achievers are seeking organization and opportunities for developing
leadership and responsibleness as well as other qualities, while the
low group appears to be interested only in enjoyment and relaxation.
CHAPTER III
SUMI'^IARY AND CONCLUSIONS
Problem and methodology.—The problem of this study was to
determine what problem areas are of concern to the freshman students
at Spelman College. A comparison was made of the problem areas of
the high achieving college freshmen and the low achieving college
freshmen. The high achievers were those students who had earned a
grade point average of 2,3' and above. The low achievers were those
students who had earned a grade point average of 1,$ and below. The
grade point averages used were those earned during the first semester
of the 1967-1968 school year. The hypotheses that were tested are as
follows:
1, College freshmen with low grade point averages express
more problems than do college freshmen with high grade
point averages,
2. Specific problem areas of concern to college freshmen with
low grade point averages are different from problem areas
expressed by college freshmen with high grade point
averages.
The method of research used in conducting this study was the
descriptive survey technique, utilizing the results of the Mooney
Problem Check List, the college form. The data were compiled and sta-
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tistically treated using a comparison of the means and Fisher's t.
Permission to conduct this study was secured from the aca¬
demic dean of Spelman College, pertinent related literature was sur¬
veyed, the thesis outline was presented and accepted, and the Check
List data were secured from the Coordinator of Counseling at Reiman
College, Two tables were made for the eleven problem areas. The
means of the total number of problems experienced by each student of
both groups was computed. The results were tested for significance
using Fisher's t. In order to test the second hypothesis which dealt
with the kinds of problems ejqaerienced by each group, the means for
each of the eleven problem areas were computed for the high and low
achieving groups. The difference between the means of the high and
low achieving groups was tested for significance by use of Fisher's
t test of significance.
Summary of related literature.—A review of the related lit¬
erature indicates that a knowledge of the personal problems of stu¬
dents is a prerequisite to effective teaching as well as to intelli¬
gent counseling and administration.
Wrenn suggests that high schools and colleges have a joint
responsibility for meeting some of the adjustment needs of new stu¬
dents, He adds further that a more realistic program of preparation
in the high schools could serve to help modify the severity of many
adjustments made by new students,^
\lrenn. Student Personnel Problems, loc. cit.
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Gawronski, in a comparative study to determine whether there
were significant differences existing among overachieving, normal
achieving and underachieving high school seniors in study habits, per¬
sonality characteristics, and personal problems, found that there are
no significant differences in the problem areas of adjustment to school
work and personal problems. In the area of generally troublesome prob¬
lems, normal achievers reported more problems than overachievers.
Underachievers were most reluctant to reveal their problems.^
The Mooney Problem Check List was used in a research study
by Viloa Stephens to determine the problem areas of two groups of
students—problem pupils and non-problem pupils. The results showed
that the areas of Health and Physical Development, Self-Centered
Concerns, and Relations to People in General ranked the highest for
the two groups,^
Sims, in a study of problem areas of high school students
foimd that these adolescents were most concerned about problems in
connection with their individual socio-economic status and least con¬
cerned about problems in connection with social competence, enjoyment
and happiness,3
Research by King on the problems and interests of a ninth grade
class revealed that these students were concerned with the overall





some family and friendly relationship.^
Jones states that modern social, economic, and industrial life
has produced situations of such complexity that individuals are power¬
less to cope with them. He adds further that the problems growing
out of these situations are so difficxilt and involved in the general
social and economic life of the community and the nation that the indi¬
vidual himself cannot solve them alone.^
Priest suggests that a student's first two years in college
are the maturing years. It is during this period that he must learn
to live in close proximity with people outside of the immediate family
circle. One's own views become important, and the transition from ado¬
lescence to adulthood is usually completed during these years
Under the auspices of Penny and Buckles a pilot study of stu¬
dent concerns and sources of assistance was undertaken among the under¬
graduates at Boston University. The findings of this study revealed
that the students' greatest concerns were academic adjustment to college
life, scholastic difficulties, financial, vocational and emotional
problems. The results also showed that resources for resolving these
difficulties were quite inadequate.^
Clough conducted an investigation to test the following hypo¬




^Penny and Buckles, loc. cit.
and prediction of female academic achievement are subsumed in the
areas of home, anxiety, autonomy, hostility, orientation and school.
The results showed that quantitative differences in earned grade
averages correspond with differences in personality characteristics,^
An exploration of the psychological needs of Negro students
and the pressure exerted on them by the psychological environment of
a Negro college was the purpose for a study conducted by Brewer. The
results of this study indicate that Negro students have strong depen¬
dency needs and weak intellectual and impulse expression needsj and
among the dependency needs the strongest ones are abasement, deference
and order.2
Smith conducted a study on the problems experienced by Negro
college freshman students at North Carolina College. Evidence from
this research indicates that the problems which were most troublesome
to these students were the feeling of economic deprivation; critical
over-sensitive attitude toward people; and health and home adjustment.
The implications are that concern with personal problems is a hindrance
to the academic success of these students.3
Butler states that many problems involved in today's student
revolt for freedoms are "merely expressions of behavior which one
sees as our youth search and grope for self-direction," The problems






of true concerns related to youth’s search for self-identification.^
Gross makes the following comment on the matter of sex among
college students:
The realm of sexual behavior and ethics is of critical
importance to young people. It is widely reported that many
youths are ignorant of accurate information about sex and
contraception, and confused about appropriate standards for
sexual expression. Sexual exploitation by youth of one another
is a common phenomenon. The emotional problems in which sex
is a prominent theme are familiar to college counselors and
psychologists. Out-of-wedlock pregnancy and venereal disease
are two obvious problems associated with youthful sexual ac¬
tivity. These represent some of the difficulties youth have
in confirming a sex role identification and working out ful¬
filling relationships with the opposite sex. The extent to
which these difficulties distract from benefitting fully from
the intellectual and academic activities of the college would,
for some, justify the attention of educators.2
In a survey of 1,350 new freshmen made during the siunmer pre¬
ceding their first semester at college, Moser found the following
major concerns: anxiety over their ability to pass college work;
worry about coiirse selections; concern about the friendliness of college
teachers; concern over ability to make friends; and anxiety over getting
desirable roommates.^
Concerning the significant relationship between adequate ad¬
justment for college jOreshmen and future achievement, Wrenn made the
following statement:
• . . For each student the first few months in a college,
. . . usually determine the entire pattern of later achieve¬
ment in the institution. . . Ihe early establishment of ade¬





suited to the student's capacities and objectives, the es¬
tablishment of healthy attitudes toward the institution,
covirses, faculty and colleagues, and the early development
of a sense of achievement and of status or "belongingness"
in the institution—all are influential in determining hov;
well the student gets started and makes progress.
Unless the problems of goals, attitudes, habits of work
and social adjustment are given effective consideration, the
intellectual achievement of the student will suffer.1
Summary of findings.—The following statements are derived from
the findings extracted from analysis of the data;
1. The mean number of problems experienced by each of the
high achievers was U7«9, while the mean number of prob¬
lems experienced by each of the low achievers was U7»5«
2. These results showed that the high achievers registered
more problems than the low achievers, but the difference
between these two groups was not significant,
3. There were five problem areas in which the low achievers
did register more problems than the high achievers. They
are as follows: Health and Physical Development} Personal-
Psychological Relations; Adjustment to College and Work;
The Futiire: Vocational and Educational; Curriculum and
Teaching Procedure.
i;. There was no significant difference in the kinds of prob¬
lems experienced by the high and low achieving groups,
5, The greatest mean difference in kinds of problems occuring
between both groups was in the following areas; Social
and Recreational Activities; Social-Psychological Relations;
^Wrenn, Student Personnel Problems, loc, cit.
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Courtship, Sex and Marriage; and Adjustanent to College and
Work.
Conclusions.—On the basis of the findings derived from the
statistical analysis of the data, the following conclusions were drawn:
1, The hypothesis concerning the number of problems experi¬
enced by each group was rejected.
2. The hypothesis concerning the differentiation in the kinds
of problems experienced by each group was rejected.
Implications.—The analysis and interpretation of the data of
this study warrant the following implications;
1. The fact that the low achieving group registered fewer
problems than the high achieving group could imply that
the low achieving group was not as highly motivated to
respond to the Check List items as was the high achieving
group.
2. The fact that there is no significant difference in the
the number of problems experienced by the two groups, could
imply that these yo\mg people are not aware of the problems
which they are experiencing.
3. Since there is no significant difference in the kinds of
problems experienced by these two groups, the implication
could be that this is a relatively homogeneous group.
Recommendations.—On the basis of the conclusions and impli¬
cations of this study, it is recommended:
1, That further study be given to the problems experienced
by the high and low achieving groups.
hh
2, That some methods be implemented to assist young people
in resolving their problems.
3. That some effort be made to increase the interest and
motivation of the low achieving students,
U, That some attention be given to the development of greater
self-understanding among both groups.
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